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Abstract
The goal of the interdisciplinary project presented here is to raise awareness among students taking a degree in history at various 
Spanish universities about the role played by women in the past, as a means to better understand the current situation of women in 
our society. Employing a self-directed and cooperative learning approach, and using all possible sources of information (the 
literature, the internet, audiovisual media, etc.), a series of practical activities will be incorporated into various subjects on the 
degree course. In addition to fomenting tolerance and a social conscience among students, these activities will serve to enrich their 
knowledge of a reality that, in general, receives little attention in the different subjects forming degree programmes.
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1. Description of the situation this project aims to correct
Our starting point is our present situation, namely the university in which we teach: the University of León (ULE). 
The current curriculum for the degree in history at this university does not include a specific course on the history of 
women and or the history of gender, although some of the courses address these topics tangentially. For this reason, 
we believe that the project presented here would enrich the students' education by offering an innovative and 
interdisciplinary perspective on a group that until recently has received little attention from history or historians.
Since the last third of the twentieth century, the study of the history of women and of gender has emerged as a 
powerful historiographic trend in the Western world, which is aimed at increasing women's visibility in order to fully 
understand the historical past in all its dimensions. Such a circumstance cannot be ignored in university classes: a 
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project aimed at enhancing students' acquisition of  knowledge on the subject and at raising their awareness of the 
need to correct historical abuses that are still present in our society today is therefore of particular interest.
All these issues are directly linked to the fifth specific competence listed in the ULE Degree in History Report: "To 
develop attitudes of tolerance and respect for cultural diversity and different perspectives arising from historical or 
cultural traditions".
2. Rationale for the proposal
In response to the problems identified, we have designed an action plan which would involve the participation of 
teachers from each and every one of the areas of knowledge related to history: prehistory, ancient history, mediaeval 
history, modern history and contemporary history. This would promote an interdisciplinary approach and help raise 
students' awareness of the need to incorporate into any historical analysis an evolutionary study of aspects that have 
changed and others that have endured. Furthermore, we believe that in order to improve learning outcomes and foster 
interaction between the students involved, this plan should be implemented simultaneously in two or more universities. 
Given the difficulty that this would entail and based on past experiences, our initial approach would be to limit 
implementation to two universities, since it would then be relatively simple to incorporate other universities at a later 
date.
The teaching team will implement a series of activities that seek to encourage tolerance and critical awareness 
among students taking a degree in history and promote the transfer of knowledge between students at the two 
universities involved. The goal of involving students from two institutions of higher education in the project is to 
encourage collaboration between teachers and students and promote the exchange of teaching methods, teaching 
materials, personal experiences and outcomes. 
3. Objectives
The objectives can be divided into general objectives and specific objectives linked to the competencies identified 
in the reports of the respective degree programmes. We will use the existing competencies given for the present degree 
in history at the ULE as an example. 
There are two main objectives: first, to raise awareness among students of the historical significance of women in 
the economic, social, cultural and political fields. Second, to raise their awareness of the need to end the prejudices 
that still underlie modern society and impede full equality between the sexes. These general objectives can in turn be 
subdivided into more specific objectives, which are directly linked to most of the general and specific competencies 
of the degree.
Table 1. Competencies and specific objetives
Competencies: Specific objectives:
To develop critical thinking so that students become aware that 
knowledge is the result of a perspective and method of study in 
continuous construction (general).
To learn how to collect, analyse and reformulate information from 
various sources and how to use the main search tools (general).
To understand and use analytical methods and techniques applied 
to historical data (specific).
To encourage a critical analysis of historical sources in order 
to discern the true role played by women in the past. 
To learn how to read and interpret the information available 
about women in history.
To stimulate a capacity for independent study that promotes the 
strategic and reliable use of learning (general).
To understand, use and evaluate the sources of information 
employed in historical research (specific).
To develop the ability to locate bibliographic, internet-based 
and oral information about women.
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To acquire the capacity for teamwork, initially by collaborating 
and contributing to development and culminating by assuming 
leadership roles in working groups (general). 
To encourage teamwork as a fundamental element in the 
exchange of ideas and interpretation of the past, as well as 
cooperative learning.  
To develop attitudes of tolerance and respect for cultural diversity 
and different perspectives arising from historical or cultural 
traditions (specific).
Through student work and an analysis of information 
sources, to incentivise students' active engagement in the 
pursuit of an egalitarian society. 
4. Methodology
The project will run over one academic year, and will be implemented in one subject from each of the areas of 
knowledge indicated previously. In the specific case of the degree in history at the ULE, we believe it would be most 
productive if these subjects were taught in the first two years, since this is when the universal history subjects are 
taught.
To implement this innovation project correctly, we propose using different rooms allocated for this purpose in the 
Faculty of Philosophy and Arts at the ULE and in the centre indicated at the other university involved in the project. 
These will include the classrooms where the subjects themselves are taught, as well as computer rooms, seminar rooms 
in the libraries and the departments concerned and teaching staff offices. Similarly, use will be made of the computer 
and reprographic equipment available in these facilities.
In the first two weeks at the beginning of each semester, students will be provided with an initial list of digital, 
documentary, bibliographical and audiovisual resources related to the history of women and of gender, which will 
serve as the starting point for their work. At the same time, the working groups within each subject will be formed, 
which will consist of students with different levels of knowledge and skills in the use of information technology 
resources. A coordinator will be appointed for each of these groups, to be elected by the groups themselves, and these 
will be responsible for liaising with the teacher.
Where several subjects in the same year form part of the project, we feel it would be advisable to maintain the same
working groups in order to avoid confusion and facilitate student identification with the team to which he or she 
belongs. Obviously, it will be necessary for the teacher concerned to monitor the operation of these groups from the 
beginning, in order to defuse any friction that may arise and engage all members of the team in the task. The groups 
will be provided with a list of topics to work on, as shown below:
Women and politics.
Women and the economy.
Women and the family.
Women and religion.
Women and sexual morality.
Women and marginalisation.
Women and culture.
Evidently, any other topic suggested by the students on their own initiative will be considered, provided that our 
experience indicates that it would be viable. Furthermore, within these topics, all of which are quite wide in scope, the 
groups will be encouraged to focus their analysis on the specific aspects that they find most interesting. Once the 
groups have been formed and the different topics assigned, a practical workshop will be held for students to familiarise 
them in the use of those tools which will be essential for their work.
Over three weeks, they will be expected to collect as much information as possible about the subject under study, 
using all the resources at their disposal. Halfway through this process, a tutorial will be scheduled for each group, in 
order to assess the progress of their work and solve any problems that may have arisen.
In weeks six and seven, each working group will study the information compiled, with the support - where necessary 
- of the teacher.
292   Alfredo Martín García /  Procedia - Social and Behavioral Sciences  161 ( 2014 )  289 – 294 
In weeks eight and nine, each working group will draft a critical report of around 3,000 words in length discussing 
the information compiled on the subject, and this will be presented and defended in the classroom before the rest of 
the class. During these interventions, teachers will seek to stimulate discussion and critical analysis on the part of both 
the students presenting their report and the other members of the course. At the same time, given that the topics 
suggested are clearly interdisciplinary, teachers will seek to highlight the complementary nature of the approaches 
presented.  
In week ten, the groups will be expected to consider the information they have received from the others and 
complement this with the information they themselves have obtained in order to draw their final conclusions.
In week twelve, a general session will be held bringing together all the groups from both the ULE and the other 
participating university. This meeting will be moderated by the teachers involved, who will encourage the participants 
to share the approaches taken and their experiences. This aim of this forum will be to relate the situation of women in 
the past with that of women in the present, identifying aspects of our cultural heritage that have changed and those that 
have endured. 
5. Expected outcomes.
The main benefits we expect to obtain from this activity are:
That through their own work and the conclusions that they themselves draw, students will become aware of the 
need to achieve true equality between the sexes in today's society, rejecting many of the prejudices that still persist 
and are the result of a historically patriarchal society.
In the same vein, that students' capacity for critical thinking and tolerance will be enhanced.
That students will develop competencies related to the selection of sources of historical information and to 
participation in teamwork.
That students' interest in research will be stimulated.
That students will begin to understand the complexity of historical analysis and the need to move away from a 
history consisting of events to instead focus on social history in the broad sense of the term.
6. Programme, tools, materials and resources to use
6.1. Programme
We will adhere to the schedule outlined above, which has been designed in weekly stages, and will allow sufficient 
time between activities for the groups to reflect on the field of action previously selected. This pace will undoubtedly 
give them time to explore new fields, so that there is space for both individual and group initiative, and time for them 
to share their experiences. Such self-motivation is often more enriching than a rigid schedule.    
6.2. Teaching tools, materials and resources:
We have opted to prioritise functionality in the learning materials made available to students, limiting ourselves to 
those available on the internet - selected in accordance with the crucial experience provided by a knowledge of the 
subject - and the literature, also previously assessed and selected by teachers.  However, it should be borne in mind 
that much knowledge is acquired as a result of individual curiosity, and thus room must be given for individual and 
group initiatives.
As a starting point, there are specific webpages where students can find abundant material related to the history of 
women; for example, the "Revista Concepción Arenal: Ciencia y Humanidades" (online), or the plethora of articles 
concerning both women's history and gender history published in many other journals and posted on DIALNET.
Much important information is also to be found in the literary works of each era, where women were portrayed 
according to the world view of the times. The internet can be very useful in this respect, since the vast majority of 
Spanish classics are available or can be consulted online (Google Books, the Cervantes Institute webpage, the Spanish 
National Library, the Virtual Library of Bibliographical Heritage, etc.).
The Spanish state archives webpage, PARES, is also useful, providing direct access to the sources of the time.
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Similarly, again via the internet and supplemented by the literature, students can obtain information on the 
legislation governing different aspects of women's lives or on the prototype that moral precepts sought to model.
Neither should we forget the role an analysis of artistic works representing women can play, since these reflect the 
world view of the historical period to which they belong, nor an analysis of documentaries addressing this issue. Film 
too has an important role to play in the study of women in contemporary society and even in earlier periods (Youtube).
7. Monitoring plan and performance indicators
This project will employ continuous monitoring and assessment of student work. Clear objectives and ongoing 
collaboration with teachers to identify the literature, documentation or other materials will provide a very accurate 
indication of the students' level of engagement in the tasks.  
As regards quantitative evidence, the volume of information collected by the students could clearly be evaluated, 
although it should always be borne in mind that while some of the topics proposed have exerted an undoubted attraction 
for historians, due to the volume of documentation or evidence that is conserved, others are less well-documented and 
this should be taken into account when assessing. This aspect will be therefore need to be weighted.
As for qualitative evidence, this will be critically assessed by gauging the degree of objectivity of the source and 
the student's capacity to extract information from it or interpret it, relating the content of the source to the historical 
context from which it comes.    
8. Dissemination of results.
The dissemination of results is essential, in the first place as a mechanism for improving future implementation of 
the experience. The impressions conveyed by teachers in their respective reports will help address unsolved problems 
and enhance those aspects that were most enriching in the learning process. Secondly, diffusion will serve to promote 
extension of this experience to other areas, whether in higher or secondary education, in which it would also be feasible 
to implement this project. Third, this project will encourage students in their learning process by giving them the 
opportunity to present their work in an academic context, possibly for the first time in their lives. We envisage using 
two channels to disseminate the results:
Participation in conferences; this would be of great value to teachers, since it would provide them with an excellent 
opportunity to present the methodology employed and submit it to peer evaluation. There is no doubt that the exchange 
of ideas, comparison, and even criticism, are always enriching.
The publication of a teaching guide with the material compiled by the different groups of students, so that this work 
can be leveraged in future occasions both by the universities involved and other educational institutions. This 
publication could be in book, CD or online format.
9. Transferability and interdisciplinarity
The topic of the history of women and of gender could be inserted in other subjects besides the degree of history 
discussed here. The project could clearly be applied to other degree programmes in the Arts and Humanities, 
particularly in art history or language and literature. Similarly it could be extremely enriching for students taking a 
degree in education, law, labour relations, economics or sociology, among others.
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